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Abstract
Parents Partnership with  Public Schools in Jerusalem 
and Ways of Developing it in Light of  Some Specialized 
global models 
This study aimed to diagnose the reality of parents partnership with 
public schools in Jerusalem, and to identify possible ways and 
mechanisms of developing it from the perspective of schools           
principals, teachers and parents. To achieve the objectives of the 
study, a stratified  random sample was selected. The sample consisted 
of (41) principals, (542) teachers and (1548) parents. The study 
adopted a descriptive analytical survey methodology, the researcher 
developed a questionnaire consisting of (54) items that were 
distributed into  two domains to diagnose the reality of parents 
partnership with schools, followed by an open question to capture 
with any potential ways to develop this partnership, it was applied to 
the study sample after the confirmation of its validity and reliability.  
The main findings revealed that the total score for parents partnership 
with the school from the perspective of principals were high. 
However, it was intermediate from the teachers and parents 
perspective. The findings, also demonstrated differences in the mean 
score of the parents partnership with the school from the perspective 
of principals that refers to the variables of: gender, location of the 
school, years of experience and the scientific degree. 
The results also showed that there were no statistically significant 
differences in the mean score of parents partnership with the school 
from the perspective of teachers that refers to the variables of: gender, 
type of school, schools’ location and years of experience of the 
teacher. As well as, the results revealed that there were statistically 
significant differences that refer to the variable of the academic degree 
in favor of a diploma, followed by bachelor degree. 
 
 
 ف 
 
 Moreover, the findings revealed that there were no statistically 
significant differences in the mean score of the parents partnership 
with the school from the perspective of parents that refers to the 
variable of the type of school in favor of mixed schools, and to the 
variable of academic degree in favor of the diploma and secondary 
public, and to the variable of the distance of the house from the school 
in favor of close to the school takes about five minutes to reach the 
school, and to the variable of the stage at which the student learns in 
favor of minimum basic education "from class 1-4". 
The study concluded for several suggestions from the perspective of 
principals, teachers and parents to develop parents partnership with 
public schools in Jerusalem, which was categorized according to some 
specialized global models for parents partnership with the school in 
six main aspects that relates to: parenting, communication, 
volunteering, learning at home, decision-making and collaboration 
with local community. 
In light of its finding, the study ended up with some concrete 
recommendations and some possible implications to strengthen and 
develop parents partnership with schools in Jerusalem. These 
recommendations and applications addressed to schools, decision-
making bodies in the Ministry of Higher Education and future 
researches in the field of parents partnership with schools. 
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18 9.555** 9.999 16 9.581** 9.999 11 9.679** 9.999 
 
*. Correlation is significant at the 0.05 level (2-tailed). 
**. Correlation is significant at the 0.01 level (2-tailed). 
1.1
Pearson Correlation
factor analysis
Varimax
1:1
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1.4
1122
Q1 9.818 Q26 9.891 Q6 9.161 Q44 9.887 
Q2 9.818 Q32 9.818 Q8 9.811 Q49 9.811 
Q3 9.818 Q33 9.887 Q9 9.811 Q50 9.811 
Q4 9.111 Q34 9.891 Q11 9.811   
Q5 9.818 Q35 9.891 Q12 9.811   
Q7 9.818 Q37 9.867 Q13 9.891   
Q10 9.867 Q38 9.817 Q15 9.811   
Q14 9.817 Q39 9.887 Q25 9.881   
Q16 9.817 Q43 9.891 Q27 9.811   
Q17 9.887 Q45 9.817 Q28 9.811   
Q18 9.817 Q46 9.818 Q29 9.811   
Q19 9.818 Q47 9.887 Q30 9.811   
Q20 9.811 Q48 9.818 Q31 9.811   
Q21 9.811 Q51 9.867 Q36 9.811   
Q22 9.867 Q52 9.887 Q40 9.891   
Q23 9.811 Q53 9.891 Q41 9.977   
Q24 9.881 Q54 9.887 Q42 9.771   
2 
 
18.455 
 
 
1 
 
12.545 
 64.09  15.909 
3.4 factor analysis
1.1
1.2
Varimax
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11
Varimax
6
8
11
11
Joice Epstein
11
 Joice Epstein  اهتلاسر للاخ نم(قحلم11 )
Tim 
Wright11
16
factor 
 
 
111 
 
analysis
Factorial Validity 
11
Pearson Correlation
1.1
1.5(Pearson Correlation)
R R R 
1 
9.596** 9.999 18 9.240** 9.999 17 9.574** 9.999 
1 
9.599** 9.999 19 9.445** 9.999 18 9.555** 9.999 
1 
9.591** 9.999 11 9.360** 9.999 18 9.679** 9.999 
1 
9.575** 9.000 11 9.411** 9.999 19 9.677** 9.999 
1 
9.458** 9.000 11 9.574** 9.999 11 9.687** 9.999 
6 
9.562** 9.999 11 9.550** 9.999 11 9.587** 9.999 
7 
9.576** 9.999 11 9.549** 9.999 11 9.676** 9.999 
8 9.578** 9.999 16 9.536** 9.999 11 9.590** 9.999 
8 9.606** 9.999 17 9.564** 9.999 11 9.532** 9.999 
19 9.545** 9.000 18 9.569** 9.999 16 9.536** 9.999 
11 9.527** 9.000 18 9.609** 9.999 17 9.544** 9.999 
11 9.556** 9.999 19 9.504** 9.999 18 9.546** 9.999 
11 9.606** 9.999 11 9.598** 9.999 18 9.519** 9.999 
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11 9.544** 9.999 11 9.563** 9.999 19 9.602** 9.999 
11 9.549** 9.000 11 9.599** 9.999 11 9.602** 9.999 
16 9.537** 9.999 11 9.565** 9.999 11 9.605** 9.999 
17 9.531** 9.999 11 9.650** 9.999 11 9.631** 9.999 
18 9.533** 9.999 16 9.636** 9.999 11 9.631** 9.999 
*. Correlation is significant at the 0.05 level (2-tailed). 
**. Correlation is significant at the 0.01 level (2-tailed). 
1:8
Cronbach's Alpha
1.6
Cronbach's Alpha
1  8 0.839
1 8 0.814
1 8 0.880
1  8 0.860
1  8 0.876
6  8 0.877
0.961 
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1.60.961
0.8140.880
 Cronbach's Alpha
0.959
1.7
1:7Cronbach's Alpha
  
9.811 11 
 
9.817 18  
0.959  
9.811- 
9.817
1:9
1
19
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11
18111
11199
11 
1 .
111111188
11
1          
111811
199187
81.71116
88.1%
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1. 
SPSS
6
1:20
SPSSStatistical Package For 
Social Sciences
Cronbach's Alpha
 Pearson Correlation
factor analysisVarimax
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One Way ANOVA
   
 (LSD)         .
T-Test
1:22
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4:2
1.1
4.2
1.11
1.11-1.67
1.68
 
 
117 
 
4:1
4:1:2 
1.1
 
 
 811
 
1.4
 1
 629.9 68.3
 
 
 2.77 %
 338.9 25.3
 4.07 % 
 059.9 64.3
 2.96 % 
 2
 160.1 06.3
 
 609.9 23.3 27 %
 4.66 % 
 050.1 53.3
 76 % 
 3
 130.1 67.3
 
   2.57 %
 028.9 74.3
 4.96 % 
 040.1 93.3
 8.76 % 
 4
 209.9 76.3
 
 849.9 34.3 4.37%
 6.86 % 
 590.1 64.3
 2.96 % 
 5
 159.9 97.3
 
 270.1 34.3 8.57%
 6.86 % 
 191.1 64.3
 2.96 % 
 6
 689.9 38.3
 
 6.67%
 179.9 75.3
 4.17 % 
 350.1 64.3
 2.96 % 
 7
 859.9 67.3
 
 2.57%
 349.9 45.3
 8.07 % 
 160.1 63.3
 2.76 % 
 8
 800.1 01.3
 
 26%
 750.1 50.3
 16 % 
 781.1 30.3
 6.06 % 
 9
 911.1 76.3
 
 700.1 14.3 4.37%
 2.86 % 
 721.1 13.3
 2.66 % 
 11
 730.1 62.3
 
 550.1 29.2 2.56%
 4.85 % 
 890.1 58.2
 75 % 
 11
 230.1 46.3
 
 810.1 43.3 8.27%
 8.66 % 
 390.1 43.3
 8.66 % 
 21
 441.1 63.3
 
 790.1 51.3 2.76%
 36 % 
 741.1 51.3
 36 % 
 31
 989.9 04.3
 
 86%
 689.9 61.3
 2.36 % 
 211.1 99.2
 8.95 % 
 يتبع
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14 
3.74 1.037 
 
%74.8 3.21 1.101 
 % 64.2 
3.03 1.223 
 % 60.6 
15 
3.83 9.908 
 
%76.6 
3.29 1.094 
% 65.8 
3.27 1.132 
 % 65.4 
 
3.6175 0.70968 
 
%72.35 3.3218 0.62907 
66.44 % 
3.2610 0.73040 
   
65.22% 
35 
 
3.93 
 
 
9.973  
%78.6 
 
3.58 
 
1.052 
 
 
% 71.6  
3.42 
 
1.277  
 
% 68.4 
36 
4.07 9.867 
 
%81.4 3.66 9.944 
 % 73.2 
3.51 1.103 
 % 70.2 
37 
3.81 9.969 
 
%76.2 
3.49 1.004 
 % 69.8 
3.46 1.196 
 % 69.2 
38 
3.81 9.917 
%76.2 
3.25 1.007 
 % 65 
3.17 1.210 
 % 63.4 
39 
3.90 9.906 
 
%78 
3.47 9.926 
 % 69.4 
3.42 1.096 
 % 68.4 
41 
4.05 9.795 
 
%81 
3.61 9.969 
 % 72.2 
3.57 1.099 
 % 71.4 
41 
3.88 9.803 
 
%77.6 
3.49 9.959 
 % 69.8 
3.32 1.181 
 % 66.4 
42 
3.69 1.000 
 
%73.8 3.42 1.182 
 % 68.4 
3.36 1.357 
 % 67.2 
44 
3.71 9.835 
 
%74.2 3.58 9.895 
 % 71.6 
3.41 9.999 
 % 68.2 
 
3.8730 0.66828 %77.46 3.5046 0.69835 
%70.09 
3.4044 9.86630 
68.1% 
 
3.7133 0.63786 
 74.27% 
3.3903 0.59818 
 67.81% 
3.3148 9.72403 
 %66. 3  
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1.1
1.719.6181.1
1.61
1
1.86
16
1.97
1.1
1.189.188
1.11
6
 
 
111 
 
1.17
36
1.66
1.1
3.319.711
1.1
1.161
4
5
6
3.46
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1.1940
1.17
4:1:1
1.1
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1.4
 61
 828.9 06.3
 27 % متوسطة
 419.9 33.3
 6.66 % متوسطة
 640.1 13.3
 2.66 % متوسطة
 71
 238.9 55.3
 17 % متوسطة
 539.9 93.3
 8.76 % متوسطة
 250.1 92.3
 8.56 % متوسطة
 81
 159.9 12.3
 2.46 % متوسطة
 639.9 42.3
 8.46 % متوسطة
 330.1 71.3
 4.36 % متوسطة
 91
 550.1 46.2
 8.25 % متوسطة
 880.1 27.2
 4.45 % متوسطة
 790.1 86.2
 6.35 % متوسطة
 02
 
 288.9 50.3
 16 % متوسطة
 130.1 60.3
 2.16 % متوسطة
 971.1 91.3
 8.36 % متوسطة
 12
 168.9 55.3
 17 % متوسطة
 629.9 42.3
 8.46 % متوسطة
 101.1 52.3
 56 % متوسطة
 22
 968.9 13.3
 2.66 % متوسطة
 929.9 22.3
 4.46 % متوسطة
 410.1 92.3
 8.56 % متوسطة
 
 91485.0 72.3
 4.56 % متوسطة
 05936.0 3171.3
 34.36 % متوسطة
 35986.0 71.3
 %4.36 متوسطة
 11
 467.9 26.3
 4.27 % متوسطة
 719.9 55.3
 17 % متوسطة
 059.9 14.3
 2.86 % متوسطة
 61
 217.9 70.4
 4.18 % عالية
 399.9 07.3
 47 % عالية
 501.1 54.3
 96 % متوسطة
 يتبع
 
 
 411
 
 71
 428.9 38.3
 6.67 % عالية
 319.9 56.3
 37 % متوسطة
 179.9 14.3
 2.86 % متوسطة
 81
 719.9 25.3
 4.07 % متوسطة
 729.9 63.3
 2.76 % متوسطة
 430.1 03.3
 66 % متوسطة
 81
 499.9 25.3
 4.07 % متوسطة
 159.9 54.3
 96 % متوسطة
 240.1 43.3
 8.66 % متوسطة
 %66.76  متوسطة 08147.0 83.3 08.07 % متوسطة 58876.0 0045.3 3.47 % عالية 98446.0 3417.3 
 15335.0 3654.3
 1.96 % متوسطة
 69375.0 9423.3
 05.66 % متوسطة
 51526.0 62.3
 61.56 % متوسطة
 61
 828.9 06.3
 27 % متوسطة
 419.9 33.3
 6.66 % متوسطة
 640.1 13.3
 2.66 % متوسطة
 71
 238.9 55.3
 17 % متوسطة
 539.9 93.3
 8.76 % متوسطة
 250.1 92.3
 8.56 % متوسطة
 81
 159.9 12.3
 2.46 % متوسطة
 639.9 42.3
 8.46 % متوسطة
 330.1 71.3
 4.36 % متوسطة
 91
 550.1 46.2
 8.25 % متوسطة
 880.1 27.2
 4.45 % متوسطة
 790.1 86.2
 6.35 % متوسطة
 02
 
 288.9 50.3
 16 % متوسطة
 130.1 60.3
 2.16 % متوسطة
 971.1 91.3
 8.36 % متوسطة
 81
 719.9 25.3
 4.07 % متوسطة
 629.9 42.3
 8.46 % متوسطة
 101.1 52.3
 56 % متوسطة
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1.1
3.461110.
1.1
1.17
16
1.69
1.1
46
1.97
1.1
3.331110.1.1
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1.17
17
1.18
1.1
16
1.79
1.1
1.169.611
1.1
1.1716
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1.11
1.1
46
1.11
4:1:1
1.1
 
 
 811
 
4.4
 32
 387.9 41.4
 8.28 % عالية
 488.9 67.3
 2.57 % عالية
 600.1 57.3
 57 % عالية
 42
 057.9 12.4
 2.48 % عالية
 629.9 38.3
 6.67 % عالية
 379.9 99.3
 8.97 % عالية
 11
 566.9 62.4
 2.58 % عالية
 288.9 87.3
 6.57 % عالية
 799.9 49.3
 8.87 % عالية
 61
 128.9 01.4
 28 % عالية
 619.9 37.3
 6.47 % عالية
 430.1 18.3
 2.67 % عالية
 71
 157.9 41.4
 8.28 % عالية
 658.9 97.3
  8.57 % عالية
 199.9 38.3
 6.67 % عالية
 81
 606.9 12.4
 2.48 % عالية
 509.9 88.3
 6.77 % عالية
 279.9 68.3
 2.77 % عالية
 81
 697.9 00.4
 08 % عالية
 688.9 97.3
 8.57 % عالية
 489.9 68.3
 2.77 % عالية
 91
 436.9 91.4
 8.38 % عالية
 559.9 29.3
 4.87 % عالية
 369.9 41.4
 8.28 % عالية
 11
 697.9 00.4
 08 % عالية
 768.9 08.3
 67 % عالية
 549.9 97.3
 8.57 % عالية
 يتبع
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 11
 250.1 76.3
 4.37 % متوسطة
 379.9 55.3
 17 % متوسطة
 371.1 54.3
 96 % متوسطة
 13
 968.9 89.3
 6.97 % عالية
 039.9 37.3
 6.47 % عالية
 220.1 67.3
 2.57 % عالية
 11
 599.9 17.3
 2.47 % عالية
 589.9 46.3
 8.27 % متوسطة
 580.1 17.3
 2.47 % عالية
 
 28595.0 6150.4
 30.18 % عالية
 85726.0 4667.3
 33.57% عالية
 95717.0 3428.3
 94.67 % عالية
 11
 878.9 67.3
 02.57 % عالية
 539.9 74.3
 04.96 % متوسطة
 341.1 73.3
 04.76 % متوسطة
 91
 606.9 12.4
  02.48 % عالية
 068.9 58.3
 00.77 % عالية
 449.9 38.3
 06.67 % عالية
 11
 606.9 12.4
 02.48 % عالية
 878.9 78.3
 04.77 % عالية
 559.9 88.3
 06.77 % عالية
 11
 566.9 62.4
 02.58 % عالية
 848.9 97.3
 08.57 % عالية
 989.9 77.3
 04.57 % عالية
 11
 656.9 01.4
 00.28 % عالية
 409.9 67.3
 02.57 % عالية
 889.9 17.3
 02.47 % عالية
 11
 695.9 92.4
 08.58 % عالية
 949.9 38.3
 06.67 % عالية
 899.9 88.3
 06.77 % عالية
 38.47 % عالية 94177.0 4147.3 22.57 % عالية 92186.0 2167.3 87.28 % عالية 05925.0 9831.4 
 22625.0 7080.4
 عالية
 86706.0 7467.3 16.18 %
 عالية
 30886.0 7697.3 92.57 %
 عالية
 39.57 %
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1.1
1.98
9.1161.1
1.91
11
1.16
1.1
11
1.18
1.1
1.769.698
1.1
 
 
121 
 
1.7730
1.81
1.1
11
1.87
1.1
1.899.688
1.1
1.8130
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4.44
1.1
1.71
11
11
1.88 
4:1:4
1.1
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5.4
 96244.9 1540.4 42014.9 5300.4 61
 07434.9 7687.3 78264.9 1165.3 52
 ذكورجنس المدرسة
 69574.0 2600.4 06644.0 5729.3 81
 إناث
 73314.0 1776.3 81094.0 4154.3 61
 مختلطة
 91892.0 5360.4 42282.0 0188.3 7
 07093.0 3339.3 60244.0 2228.3 51 مكان المدرسة
 75366.0 3957.3 16473.0 1846.3 6 
 40074.0 0521.4 24135.0 0000.4 4 
 45343.0 3069.3 14582.0 8646.3 7 
 
 11674.0 6437.3 70817.0 6295.3 9
 بكالوريوسالدرجة العلمية
 07764.0 0858.3 23594.0 5596.3 72
 ماجستير فأعلى
 10724.0 4449.3 28684.0 5708.3 41
 سنوات 5-1من سنوات الخبرة  
 51944.0 1010.4 10675.0 9888.3 11
 سنة 11-6من 
 75725.0 3337.3 75754.0 0575.3 01
 سنة 11أكثر من 
 43014.0 2798.3 94054.0 8727.3 02
1.1
61.199.1
1:187.119.1
 
 
124 
 
3.92
3.453.88
4.003.674.06
1.1
3.823.64
4.003.643.59
3.93
3.754.123.963.73
1.1
3.693.80
3.853.94
1.1
1-13.886-113.57
113.72
1-14.016-113.73113.89
4:1:5
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50.0 ≥ α
tset-t
6.1
6.4
t
 03175.9 9924.3 941
 *111.9 119.1
 44884.9 9084.3 843
 29736.9 0794.3 941
 *179.9 118.1
 12135.9 2795.3 843
 50175.9 3254.3 941
 *871.9 811.1
 54284.0 7915.3 843
 50.0 ≥ αالدلالة  مستوى عند احصائيًا دالة  * 
 
 
 
 621
 
811.16.1
871.9
 50.0 ≥ α
tset-t
7.1
7.4
t
 92546.9 5463.3 514
 *819.9 871.1
 90285.9 8744.3 1101
 12027.9 0315.3 514
 111.9 119.1
 28066.9 0355.3 1101
 48356.9 0414.3 514
 *169.9 818.1
 59985.9 9284.3 1101
 50.0 ≥ αالدلالة  مستوى عند احصائيًا دالة  * 
 
 
 
 721
 
169.9818.17.1
50.0 ≥ α
8.1
8.4
 ذكور العلاقة غير المباشرة
 73535.9 4874.3 312
 إناث
 91394.9 2634.3 832
 مختلطة
 59225.9 2955.3 64
 ذكور المباشرةالعلاقة 
 34695.9 4855.3 312
 إناث
 30735.9 0655.3 832
 مختلطة
 01675.9 5566.3 64
 ذكور الدرجة الكلية
 34535.9 0505.3 312
 إناث
 29584.9 1674.3 832
 مختلطة
 99025.9 6495.3 64
 
 
128 
 
1.8
One Way ANOVA
1.8
4.9
1.81.918
9.118α ≥ 0.05
α ≥ 0.05
9.644 2 9.322 1.216 
 
 9.297 
 
130.717 494 9.265 
 
131.361 496 
9.490 2 9.245 9.763 
 
9.467 
 
158.702 494 9.321 
 
159.192 496 
0.553 2 9.276 1.059 
 
9.348 
 
128.952 494 9.261 
 
129.505 496 
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1.19
4.20
375 3.3890 9.67116 
822 3.4149 9.57515 
229 3.5113 9.57095 
375 3.5237 9.75354 
822 3.5092 9.65442 
229 3.6856 9.61618 
375 3.4339 9.68511 
822 3.4463 9.58126 
229 3.5694 9.56904 
1.19
One Way ANOVA
1.11
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22.4
 341.3 631.1 2 372.2
 
 *340.9
 163.9 3241 773.415 
 
 5241 056.615
 862.6 668.2 2 137.5
 
 *200.9
 754.9 3241 335.056 
 
 5241 462.656
 832.4 965.1 2 831.3
 
 *510.9
 073.9 3241 367.625 
 
 5241 109.925
50.0 ≥ α
119.9811.111.1
50.0 ≥ α
11.1
DSL12.4
 
 إناث ذكور
 984.9 -59520.9-
 مختلطة
 510.9 *-23221.9-
 يتبع
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 ذكور إناث
 984.9 59520.9
 230.9 *-73690.9- مختلطة
 510.9 *23221.9 ذكور مختلطة
 230.9 *73690.9 إناث
 
 إناث ذكور
 137.9 15410.9
 مختلطة
 400.9 *-98161.9-
 ذكور إناث
 137.9 -15410.9-
 000.9 *-04671.9- مختلطة
 400.9 *98161.9 ذكور مختلطة
 000.9 *04671.9 إناث
 إناث ذكور الدرجة الكلية
 247.9 -64210.9-
 مختلطة
 800.9 *-15531.9-
 ذكور إناث
 247.9 64210.9
 700.9 *-50321.9- مختلطة
 800.9 *15531.9 ذكور مختلطة
 700.9 *50321.9 إناث
50.0 ≥ α
50.0 ≥ α
11.1
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12.4
 الانحراف المعياري المتوسط الحسابي العدد مكان المدرسة العلاقة
 63084.9 8564.3 591 
 14815.9 7473.3 35 
 31565.9 8044.3 221 
 04734.9 8755.3 94 
 01555.9 8705.3 87 
 35815.9 0685.3 591 
 24595.9 0994.3 35 
 25736.9 9084.3 221 
 45105.9 9436.3 94 
 25275.9 8856.3 87 
 19374.9 9505.3 591 
 85825.9 1614.3 35 
 57265.9 2454.3 221 
 48744.9 5385.3 94 
 51735.9 2855.3 87 
11.1
AVONA yaW enO
11.1
 
 
133 
 
4.24
1.068 4 9.267 1.009 
 
9.402 
 
130.293 492 9.265 
 
131.361 496 
2.105 4 9.526 1.648 
 
9.161 
 
157.087 492 9.319 
 
159.192 496 
1.241 4 9.310 1.190 
 
9.314 
 
128.263 492 9.261 
 129.505 496 
1.111.189
9.111α ≥ 0.05
α ≥ 0.05
1.11
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4.25
701 3.4566 9.62629 
60 3.3398 9.68586 
166 3.4158 9.58773 
236 3.3995 9.50704 
263 3.3812 9.60251 
701 3.5888 9.68947 
60 3.4389 9.82976 
166 3.5224 9.70267 
236 3.4329 9.59027 
263 3.5475 9.66105 
701 3.5006 9.63034 
60 3.3728 9.71946 
166 3.4514 9.60706 
236 3.4106 9.51802 
263 3.4366 9.60225 
1.11
One Way ANOVA
1.16
 
 
135 
 
4.26
1.804 4 9.451 1.245 
 
9.290 
 514.846 1421 9.362 
 
516.650 1425 
5.050 4 1.263 2.755 
 
9.027* 
 651.214 1421 9.458 
 
656.264 1425 
2.333 4 9.583 1.571 
 
9.180 
 527.568 1421 9.371 
 529.901 1425 
α ≥ 0.05
1.161.1719.189
α ≥ 0.05
4.17
4.17LSD
9.14987 9.100 
9.06634 9.256 
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9.15585* 9.002 
9.04123 9.400 
-9.14987- 9.100 
-9.08353- 9.413 
9.00598 9.951 
-9.10864- 9.262 
-9.06634- 9.256 
9.08353 9.413 
9.08951 9.192 
-9.02511- 9.708 
-9.15585-* 9.002 
-9.00598- 9.951 
-9.08951- 9.192 
-9.11462- 9.059 
 -9.04123- 9.400 
 9.10864 9.262 
9.02511 9.708 
9.11462 9.059 
α ≥ 0.05
α ≥ 0.05
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t-test
1.18
4.28
t
497 3.4668 9.51531 
1.118 9.111 
1426 3.4236 9.60213 
497 3.5682 9.56705 
9.781 9.118 
1426 3.5413 9.67863 
497 3.5006 9.51163 
1.117 9.116 
1426 3.4628 9.60980 
1.181.117
9.116
α ≥ 0.05
1.18
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4.29
92 3.4692 9.58859 
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1
 Joyce Epstein  هيجوتلل ًابلط ةثحابلا نم
ةساردلا دادعإ يف ةدعاسملاو داشرلإاو 
 
 
Safaabdo1909@hotmail.com 
Dear Dr. Epstein, 
I am Safa'a Mughrabi, MA student at Birzeit University in 
Palestine, I am currently working on my master's thesis 
which concentrates on the partnership of parents within 
schools in Jerusalem. I have been using your model which 
deals with parents' partnership within the educational process 
as a theoretical framework. With great respect, I would like 
to ask for help from your Excellency to provide me with 
some  research tips that you have used in your researches, 
either as questionnaires or  interviews, or any material that 
can enrich and develop my thesis, remarking that your model 
for parental partnership is currently used in the educational 
researches in Palestine. 
I am more than satisfied for being able to contact you. I 
would be sincerely grateful if you could respond to this 
matter as soon as possible 
Kind Regards, 
Safaa' Mughrabi 
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1  
 Joyce Epstein 
From: jepstein@jhu.edu 
To: safaabdo1909@hotmail.com 
Subject: RE: Epstein׳s model as a theoretical framework for thesis 
Date: Mon, 25 Nov 2013 20:30:54 +0000 
 
25-11- 2013 
To: Safaa Mughrabi                                                                                                   
From: Joyce Epstein                                                                                                      
Re: Theoretical Framework for Thesis  
Thank you for your note.  I am glad to know of your interest in research on 
school, family, and community partnerships, with a focus on family engagement 
in schools in Jerusalem.                                                                                       
Attached is an overview of the literature that also includes some advice on the 
kinds of studies and emphases that are much needed, as people plan their 
master’s and doctoral studies.                                                                                      
Our website, www.partnershipschools.org includes a section (Publications and 
Products) that outlines some of the surveys for teachers, parents, and students 
that maybe ordered, translated, adapted, and used if they are approved by 
students’ advisors and committees.  (Scroll down to Surveys and Summaries to 
see the available materials.)  There is a great deal of other information in the 
various sections of the website.                                                                                     
There also are inventories and other measures in our handbook that some 
students use for action research projects in the schools in which they work.    
That is: 
Epstein, J. L. et al. (2009). School, family, and community partnerships: Your 
handbook for action, third edition. Thousand Oaks, CA: Corwin Press. 
Best of luck with your study.  
 Joyce L. Epstein, Ph.D. Director, Center on 
School, Family, and  Community Partnerships and 
National Network of Partnership Schools (NNPS) 
Research Professor of Sociology and Education  
2701 North Charles Street, Suite 300 Baltimore, 
MD 21218 Phone:  (410) 516-8807 Fax:  (410) 
516-8890 Email:  jepstein@jhu.edu 
Web:   http://www.partnershipschools.org 
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4
Tim Wright
 
 
Safaabdo1909@hotmail.com 
Dear Dr. Tim Wright, 
I am Safaa' Mughrabi, MA student at Birzeit University in Palestine, I 
am currently working on my master's thesis which concentrates on the 
partnership of parents within schools in Jerusalem. I have been using 
Epstein's model which deals with parents' partnership within the 
educational process as a theoretical framework. With great respect, I 
would like to ask you for grant permission to me to use the adapted 
survey that you created to your dissertation  based on Epstein's work 
and her colleagues, I will include an appropriate reference - in this 
case to your dissertation, so that readers can find your original work. 
Helping from your Excellency to provide me with some  research tips 
that you have used in your researches, either as questionnaires or  
interviews, or any material that can enrich and develop my thesis, 
remarking that your dissertation for PARENT AND TEACHER 
PERCEPTIONS OF EFFECTIVE PARENTAL INVOLVEMENT is 
currently assist to develop the educational researches in Palestine. I 
am more than satisfied for being able to contact you. I would be 
sincerely grateful if you could respond to this matter as soon as 
possible. 
Kind Regards, 
Safaa' Mughrabi 
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5
Tim Wright 
From: Tim Wright 
 2/12/2013 
To: safa abdo 
 
Dear Ms. Mughrabi, 
 
You are more than welcome to use the survey from my  
research. I wish you well in your research and would love  
to hear the results when you are finished. Please let me  
know if you need anything else. 
 
Good luck! 
 
Tim 
 
Tim Wright, Ed.D. 
Assistant Principal 
Cohutta Elementary 
 
"The only thing that interferes with my learning is my  
education."---Albert Einstein 
 
On Fri, 29 Nov 2013 07:31:11 +0000 
safa abdo <safaabdo1909@hotmail.com> wrote: 
Dear Dr. Tim Wright,I hope you're well, I would be 
grateful if you could attend to this massage as soon as 
possible.Kind Regards,Safaa׳Abdo / Mughrabi 
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1 
1 Tim Wright Assistant Principal 
Cohutta Elementary 
1 
1 Joyce Epstein Johns Hopkins 
University 
1 
6 
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8 
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11 
11 
Dr. Joice Epstein: is Director of the Center on School, Family, and Community 
Partnerships and the National Network of Partnership Schools (NNPS), Principal 
Research Scientist, and Research Professor of Sociology at Johns Hopkins 
University. 
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 ةلاسرJoyce Epstein
 
 
Dear Dr. Epstein,  
     I am Safa’a Moghrabi, a Master in Education student at Birzeit University. A little 
while ago, I messaged you regarding permission to use your parental partnership 
model as a theoretical framework for my Master’s thesis entitled "Parents partnership 
with the school in province Jerusalem and ways of developing them in the light of  
global models". 
     I developed a questionnaire, which I attached to this email, as a tool for this study 
depending on your model’s six aspects. My questionnaire was produced to suit 
Jerusalem’s population. This questionnaire consists of six aspects; each aspect is a 
type of this partnership according to your model. Each aspect is comprised of nine 
items: four items for school’s practices for parental partnership (according to your 
definition of each individual partnership), two items for this partnership’s challenges, 
and three items for the results of this partnership on the students. As a result, the 
questionnaire is divided into six aspects and 54 items.  
    The questionnaire was applied into a pilot sample of 142 people to test its validity 
and reliability. Its reliability was 0.96. Also, factor analysis was used to test the tool’s 
constructed validity. This factor analysis was analyzed according to the following 
equation: Component matrix. The factor analysis distributed the 54 items into only 
two main aspects without neglecting or repeating any item. The first item reflected 
parental partnership, parenting, volunteering, decision making, collaboration with the 
community, while the second aspect showed the communication and the learning at 
schools items. In other words, the four types of the parental partnership were 
overlapped with each other. The communication items were clearly overlapped with 
the learning at home items.  
    When I asked the experts of evaluation and assessment about these results, they 
said that the tool of this study was a great one and it truly achieved what it was 
created for. They also said that the result of the study on the stratified random sample 
will be represented and can be generalized on the population of the current study: 41 
principals, 766 teachers and 11746 parents. Using a sample size calculator with 99% 
confidence level and 3 confidence interval for the sample of  both teachers and 
parents, the sample of the teachers was 542 and the sample of the parents was 1598. 
Please Dr. Epstein I need your opinion about the questionnaire as soon as possible. 
With best regards.  
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24  
Joyce Epstein 
RE: I need your help, please 
Joyce Epstein  
8/25/2014 
To: 'safa abdo' 
 
25-8-2014 
To: Safa Abdo  
From: Joyce Epstein 
Re: Requested information  
Thank you for your note and reported progress.  
Your attached letter outlined the content of your questionnaire that you sampled 
with 142 people (high reliability,  = .96).  The structure of your survey (on six 
type of involvement with 4 school practices, 2 challenges, and three items on 
results) looks like an interesting way to collect your data.   
The factor analyses should be conducted only on the school practices (24 items) 
to see if you have represented the types of involvement in ways that are 
separable for the schools in your area.  The other items should be used to 
address interesting questions about the variation and results of the types.  The 
two item challenges and three item results may be scaled, but they may be most 
useful and informative as individual items.    
You also can scale the 4 items by type to see if your wording is affecting whether 
you are representing the types of involvement in a coherent way  
The results of the factor analysis that you reported in your letter reflect some 
known correlations among the types of involvement.  I discuss the connections 
(or correlations) among types of involvement in my textbook. That is Type 3 and 
5 are sometimes linked–both concern parents’ activities at the school.  Types 3 
and 6 are sometimes related – both may include  parent and community 
volunteers. Types 5-6 are sometimes related –both may include some aspects of 
fund-raising and community partnering. Type 1 is sometimes related to type 6 if 
both are referring parents to community services for their families.  Types 1,3,5, 
and 6 may be represented by items that are conducted by parents and 
community partners, with little input from teachers.  This is especially true in 
schools that are engaging families in traditional ways, not using the new 
directions for comprehensive partnership programs.  Also, the focus on students 
for these types of involvement depends on how the items are worded.    
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Types 2 and 4 are sometimes related when communications concern curricular 
matters and student learning.  These types of involvement are specifically about 
the student and their learning and behavior in school, and reinforcement of their 
work as students at home. 
The correlations often are created by the way the items are worded. You can 
report the results in this way if you like (and if your advisors approve) particularly 
to understand the interactions among types of involvement.  
Of course, there is no such thing as a “pure” type.  We were able to separate the 
types of involvement by paying careful attention to how items were worded  (as 
represented in Tables 1,2,3 in our Handbook-chapter 1.1 or in my textbook in 
chapter 5.1) 
You may obtain different results for a sample of principals, teachers, and over 
10,000 parents.  That would be interesting, too.  Again, this depends on how the 
questions are worded for the responses from different reporters. 
At this point, the best advice about your study, methods, and reports will come 
from your advisors.  Whatever their decision, it looks like you will have interesting 
work to report and publish. 
Best of luck with your study.    
 Joyce L. Epstein, Ph.D. Director, Center on School, 
Family, and Community Partnerships an National 
Network of Partnership Schools (NNPS) Research 
Professor of Sociology and Education 2701 North 
Charles Street, Suite 300 Baltimore, MD 21218 Phone:  
(410) 516-8807 Fax:  (410) 516-8890 
Email:  jepstein@jhu.edu 
Web:   http://www.partnershipschools.org 
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25  
Tim Wright
Dear Dr. Tim,  
     I am Safa’ Moughrabi, a Master in Education student at Birzeit University. A little 
while ago, I messaged you regarding permission to use your parental partnership 
questionnaire for my Master’s thesis entitled "Parents partnership with the school in 
province Jerusalem and ways of developing them in the light of  global models". 
     I developed a questionnaire, which I attached to this email, as a tool for this study 
depending on Epstein model’s six types and after taking a look on your study. My 
questionnaire was produced to suit Jerusalem’s population. This questionnaire consists of 
six aspects; each aspect is a type of this partnership according to Epstein’s model. Each 
aspect is comprised of nine items: four items for school’s practices for parental 
partnership (according to Epstein’s definition of each individual partnership), two items 
for this partnership’s challenges, and three items for the results of this partnership on the 
students. As a result, the questionnaire is divided into six aspects and 54 items.  
    The questionnaire was applied into a pilot sample of 142 people to test its validity and 
reliability. Its reliability was 0.96. Also, factor analysis was used to test the tool’s 
constructed validity. This factor analysis was analyzed according to the following 
equation: Component matrix. The factor analysis distributed the 54 items into only two 
main aspects without neglecting or repeating any item. The first item reflected parental 
partnership, parenting, volunteering, decision making, collaboration with the community, 
while the second aspect showed the communication and the learning at schools items. In 
other words, the four types of the parental partnership were overlapped with each other. 
The communication items were clearly overlapped with the learning at home items.  
    When I asked the experts of evaluation and assessment about these results, they said 
that the tool of this study was a great one and it truly achieved what it was created for. 
They also said that the result of the study on the stratified random sample will be 
represented and can be generalized on the population of the current study: 41 principals, 
766 teachers and 11746 parents.  Using a sample size calculator with 99% confidence 
level and 3 confidence interval for the sample of  both teachers and parents, the sample of 
the teachers was 542 and the sample of the parents was 1598. 
Please Dr. Tim I need your opinion about the questionnaire as soon as possible. 
With best regards.  
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26  
Tim Wright 
 
> From: tim_wright@whitfield.k12.ga.us 
> Subject: Re: I need your help, please 
> To: safaabdo1909@hotmail.com 
> Date: Tue, 2 Sep 2014 11:24:01 -0400 
 
 Greetings! I hope you are having a pleasant week.  
The study of parental involvement leads to types of  involvement that always overlap. It's hard to 
isolate them because they are so similar. Even Epstein's model  has some overlapping. However, 
when looking at the six  categories of involvement, often it is the focus that can  keep them 
separate. For example, when looking at  
communication, it could overlap within all parts of  involvement. Schools and parents have to 
communicate  within each of those categories. However, when looking at the "learning at home" 
category, the focus isn't  necessarily on the fact that the school is communicating  these ideas with 
parents. The focus should be on what is  being communicated: tools for parents to help 
their students at home. Communication is embedded in all of the categories, but the focus in each 
category should be on what the school is actually communicating, not the fact that they are 
sending home information. That's the focus  of the the "communication" category. 
 
 This is why I preferred to keep them as separate entities and not mix them together. Think of it 
this way: 
Parenting- Schools working with parents on basic parenting skills, as needed. 
Communication- Schools sending clear information to the  parents. This info will be in the 
various PI areas, but  is it clear? Consistent? Informative? 
Volunteering- Schools working with parents within the building. 
Learning at home- Schools helping parents with resources  so they can, in turn, help their kids at 
home with  homework, classwork, etc.  
Decision Making- Do parents have a voice in decisions made  at the school level? District level? 
Community- Is the community at large welcomed within the  
 school? 
 
 Maybe it's the wording that could be changed to bring the focus on what the schools are 
providing, not just the fact  they are communicating with parents in order to provide  it.  
 
 I hope my answer makes sense and clarifies my thinking with regards to your work. I really like 
what you've done, and I think it can be a useful tool for you and  schools in your area. Let me 
know if you need anything else. 
 
> Tim Wright, Ed.D. 
> Assistant Principal 
> Cohutta Elementary 
 "The only thing that interferes with my learning is my  
  
 
